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Management summary
1. This report presents the findings of the final evaluation of the Masomo Kwa Anjira
(MAKA) project, which focused on support for skills training in 7 Youth Polytechnics (YPs)
Nakuru and Baringo Counties in Kenya. The project supported the normal regular training
in YPs in Kenya as well as shorter training curricular developed to meet specific needs of
the project. (Short course training).
2. Project support to the YPs included equipping the YPs with tools and machines needed for
training, provision of text books, computers, infrastructural renovations, training of
instructors, training of Board of Management (BOM) on management of YPs, and cash
grants to cater for normal consumables during training.
3. The end of project evaluation sought to assess the effectiveness of the Project in achieving
the set purpose and outputs as planned in the current Project Document and further assess
the sustainability of the project’s achievements. It is based on extensive consultations with
graduate trainees and those that were in session at the time of the exercise, YP managers
and instructors, board members, employers, government officers, mentors and project staff.
4. Attention on YPs was based on the need to meet the needs of youth who are not able to
transit to high school or those who drop from school for various reasons and who end up
joining the labour market without skills at all. Their failure to progress with their education
were partly as a result of inability to pay for the costs of education. Without skills the youth
end up being exploited and underemployed, which resulted in a cycle of vulnerability that
extends to their immediate and extended families. Training in vocational skills had
proofed key in breaking this cycle. The skills enable them to engage in income generating
activities that enable them to earn a decent living and generally improve their wellbeing
and that of their immediate depenadants.
5. Project was grounded on deep understanding of dynamics facing youth in Kenya and was
that relevant and to the needs of the country. Targeting YPs in remote areas that were not
served by key infrastructure was strategic, as these were the areas where most impact would
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be felt. Furthermore, the project design, activities, outputs, outcomes and the project goal
were consistent and compelling, and logically linked to each other. The indicators were
generally SMART, although time frame was more implicit, and needed to be more clearly
stated to avoid possible ambiguity. Coordination and planning of activities was reported to
have been well done and took into consideration the circumstances of most stakeholders.
6. Evidence from the evaluation shows that the project was able to produce youth both male
and female who are employable, self-reliant responsible members of society. A majority
88% of the graduate trainees that were met during this evaluation were either self-employed
or employed for wage compared 4% at the beginning of this project.
7. Furthermore 89% (91% female and 88% male) reported that their incomes had increased.
Of the total whose income had increased, 94% had trained in short courses while 79 had
trained in the regular courses.
8. In relation to meeting the their daily upkeep needs, 36% of the graduate trainees in short
courses and 21% of trainees in regular courses reported that either them or their spouses
paid for their upkeep before the training. Following the MAKA training, 94% of short
courses graduates reported that either them or their spouses paid for their daily upkeep
compared to 54% of the graduates in regular courses. This implies that while there was an
increase in self-reliance of all trainees, the increase was higher among short courses
trainees.
9. Findings show that the introduction of the short courses could not have come at a better
time. Besides providing many with a friendly schedule to train at manageable costs, the
short courses offered an opportunity for income generation by the YPs. This came at a time
when subsidies from the national government had been stopped.
10. Employability and reported pass rates among graduates from the short courses suggest that
the training was impacting relevant skills and knowledge among youth. Besides the need to
diversify the skills on offer to the emerging ones such as motor vehicle repairs and solar
installation across all YPs, stakeholder will need to lobby to ensure that the short skills
curriculum is approved by the relevant authorities to open it up for adoption by other YPs.
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11. A majority of instructors were holders of diploma certificates with a few who had done the
grade tests. A few others were in the process of pursuing their degrees courses. Most had
teaching experience averaging 2-5 years. But at the beginning of the MAKA project, none
of the instructors had the experience to train in the short courses. A total of 27 instructors
had been trained on the delivery of the short courses in addition to the YP principles. The
project had supported 12 instructors to further their career skills. When graduate trainees
were for example asked if instructors were knowledgeable in what they were training in
96% answered in the affirmative
12. One challenge faced across all the YPs was that of inadequate instructors. Interviews with
YP managers revealed that most of the YPs had just about half the minimum number of
instructors they needed. This prevented them from offering some courses. Further, high
rates of absenteeism were reported among trainees in courses with inadequate instructors.
This was also noted to have reduced the ability of the YPs to roll out the full courses large
scale. All stakeholders, including trainees, managers and the instructors were of the view
that more instructors were needed across all competencies.
13. All YPs received equipment and materials for training in different competencies either
through support from the MAKA project or through previous programmes supported by
HMDS. Furthermore, capacity building of the Board members worked well in marketing
the YPs to the local communities. Improved capacity of YPs and training of Board
members who eventually began to reach out to the local community and local leaders
worked to boost enrollment rates across all the YPs. Reinforcemnet efforts this led to the
training of 592 youth out of the projected 600. Drop-out rate was reported to have been
25% in 2014. With close to 600 trainees, it suggests that each year enrolment grew by about
50%. In all the target YPs there was a general increase in numbers some by 100%.
14. All the 7 YPs received some materials and equipment and were certainly better off than
they were at the commencement of the intervention. For example, each of the YPs had at
least 15 computers which brought the student: computer atio to about 3:1 for learners in
both short and regular courses. More trainees in the short courses (71%) were of the view
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that equipment and materials were adequate compared to those in the regular courses
(50%). This was attributed to the higher number of trainees in the regular courses which
raised the trainee: equipment ratio. While in general there was a call for additional tools,
the evalaution noted that some tools remained underutlized or idle. YPs will need to be
more innovative in ensuring all equipments are optimally utilised. Books received were
adequate but too complicated for the category of trainees.
15. Most YPs had BOMs that were functional and that supported YPs to grow. This was noted
in Cheptuech where the BOM had mobilized external funds, and in Lions Hill where the
BOM was exploring opportunities to support people with special needs. Similar sentiments
were echoed by the YP managers who noted that they played a significant role of reaching
out to the community and encouraging parents to enroll their children. This was reported
to have increased enrollment. The evaluation therefore observes that upscaling the capacity
of BOMs in areas such as leadership, management, and resource mobilization as a start
should prepare the BOMs to play a more proactive role in the growth and development of
the YPs, a role could well be taken over by the county government.
16. More effective training of life skills for short courses will require the training to be spread
out across all entire training period so that trainees could apply the skills as they become
relevant to their day to day operations. Trainees were also mentored in groups. This
mentorship needed to be made more frequent and personalized where trainees would get
opportunities to spend more time and learn from the mentors.
17. A total of 1072 youths received entrepreneurial training out of which, 480 or 45% were in
short courses and 592 or 55% were in regular courses. All the trainees in short courses
were supported with subsidized tools in groups of 3 while 160 of the regular courses
trainees also received subsidized tools as individuals. Proximity of trainees’ homes was key
in maintaining the group support approach. Short courses trainees could be encouraged to
form savings groups among themselves so they could begin to form closer interactions. This
would work for the short courses trainees most of whom were already involved in small
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income generating ventures. These savings would further supplement tools support that
they received from the MAKA project.
18. To support girl trainees to be informed, promote self-determination, responsibility and
competitive attitude, 276 girls compared to the 225 target were trained in girl specific life
skills and on issues relating to HIV AIDS. It was also reported that 3 girl clubs were formed
and 3 matrons trained in girl mentorship. However, sustaining the clubs through several
cohorts appeared a challenge which the YPs ought to seriously address. Of the 7 YPs
visited, one reported to have had a girl’s club that had been well established with a poultry
project in place. It is noted that girls were better placed to advance dialogue on issues that
affected them among themselves as peers. This can be more effectively achieved through
established platforms for the girls, as well as boys undergoing training. Most youth
participated in sporting activities.
19. The potential for sustainability of the gains achieved in the MAKA project was high. This is
attributed to the fact that MAKA partnered with established YPs and only supported them
to improve on their capacity. For example, expansion and renovation of infrastructure,
alongside equipping of the YPs was a benefit that would continue to be enjoyed in the YPs
long after the MAKA project. The intervention also led to a change in attitude towards the
YPs which resulted to an increase in enrollment, which really is the basis for the continued
operation of the YPs. The proposed policy by the county government would breath live to
the YPs and it would spell out clear strategies for support and operationalization of the
YPs.
20. Lack of legal backing or endorsement of the short courses curriculum had slowed the
adoption of the short courses model outside the target YPs. There will be need for
stakeholders to lobby for the adoption of the short courses by the government, given their
effective implementation and their cost-effective nature. Furthermore, a majority of the YPs
lacked capacity to continue offering the short courses without support. This is because
most of them lack other sources of income apart from school fees and occasional bursaries.
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21. Overall, it was noted that the upgrading of the 3 YPs (Lion Hill, Kware and Rongai) had
gone a long way in changing the public perception of the YPs. Key support included
renovation and construction of infrastructure in Lion Hill, and supply of equipment’s
done in all the three YPs. These will be sustained. Most YPs however had plans to diversify
their sources of income through IGAs and fund raising initiatives to cater for their day to
day opeartional costs. This will not be an exception for the 3 YPs.
Recommendations
22. To sustain and to promote the rolling out of short courses it is recommended that
stakeholders step up efforts to lobby for the adoption of the short courses curricular. This
will pave way for the necessary legal provisions to be put in place and allow for their
adoption by other YPs.
23. To ensure optimal utilization of available equipment and other resources Management of
YPs will need to be innovative in the use of equipment some of which could be used to
generate income for YPs. Support for income generating activities across the YPs would be
a sustainable approach to ensuring their self-reliance.
24. To ensure sustainability of gains made it is recommended that county government
prioritise and invest in training and capacity development of BOMs in leadership skills,
management, marketing and funds mobilisation to begin with. Ultimately, if YPs are able
to generate additional own resources, they will be able to expand and upgrade their
equipment and ensure availability of other learning materials.
25. To ensure better understanding of the application of life skills, it is recommended that life
skills training in future similar interventions is integrated in the training schedule so that
trainees have opportunities to apply them as they progress in their learning, other than
training them on the first week of the training.
26. Not including boys in the design of mentorship and life skills programme was erroneous.
Future interventions should fully integrate boys, given that they also impacted on girls and
they similarly needed boy specific support. More importantly YPs will need to support the
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establishment and operationalization of platforms such as boys’ and girls’ clubs that can
enable the trainees to sustain peer discussions on issues that affect them. This can also
form a good basis for future networking and collaboration among the trainees.
27. Overall the evaluation observes that 6 YPs, with the exception of Mogotio that seemed
more stable, were far from taking off towards self-reliance. Future support to the YPs
should have in their design investments towards income generation by the YPs.
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1. Introduction
This document presents the report of the final evaluation of the Masomo Kwa Ajira (MAKA)
project covering the period 2015-2017. The evaluation was commissioned by the Help Mission
Development Services (HMDS) in collaboration with CO-OPERAID. Documentary reviews of
project reports indicate that HMDS has been in existence since 2004 when it began supporting
formal primary education. But the challenge of what happens to children who were not able to
transit to secondary triggered deeper thinking at HMDS, which marked the end of primary school
sponsorship and the commencement of support for vocational skills through Youth Polytechnics
(YPs) in Baringo and Nakuru counties. Initially 12 YPs were supported in Baringo and Nakuru
between 2008 and 2011 in a project dubbed ‘Tumaini la Vijana’ (TLV).
Impressive results and lessons from the phase of support for YPs led to the second phase of the
project dubbed ‘Vijana na Ujuzi’ (VNU) implemented between 2012 and 2014. MAKA is the
phase 3 of this support which emphasizes learning for self-employment. It began in 2015 and
ended at the end of 2017. Since inception, these projects have been implemented in close
collaboration with the Government of Kenya’s Ministry and departments on whose mandate
vocational and skills training falls. These have changed with changes in governance structures and
as at the time of this evaluation, the mandate fell with the county government.
1.1 The Project
MAKA project had two components. The first is the normal regular training that takes place in
youth polytechnics and guided by the official vocational skills curriculum developed by the
national government. The second is the short-term training which is supported by a curriculum
developed by the project to take care of the needs of people whose interest was to acquire quick
skills and or certification of skills they already possessed. In the MAKA project short term courses
were offered in the YPs already equipped in the earlier two project phases. Project support to the
YPs included equipping the YPs with tools and machines needed for training, provision of text
books, computers, infrastructural renovations, training of instructors, training of Board of
Management (BOM) on management of YPs, and cash grants to cater for normal consumables
during training.
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Youth who underwent the regular training also benefited with individual start up kits while those
who trained in short causes received start up kits in groups of three. Girls benefited from sessions
with mentors, mainly drawn from successful people in trades similar to the ones they learnt. Girls
also received guidance and counselling sessions and life skills sessions, in addition to participating
in a ‘Girls Day’ event where all girls from all YPs met to dialogue and find reason to believe in
themselves. In this forum they met role models and shared experiences to boost their self-esteem.
That MAKA project worked with 7 YPs. Four (Cheptuech, Mogotio, Ndungiri and Njoro) offered
short courses full time but also offered regular courses, though the short courses were not
supported by MAKA project. They were nevertheless part of the previous project phases (TLV and
VNU). Two (Lion’s Hill and Kware) offered regular courses and one (Rongai) offered both regular
and short-term courses.
Besides support to four YPs to develop and implement the short courses and strengthening of
other three YPs, the project targeted to train 480 youth in short courses and support them for
employment and self-employment. An estimated 225 of these trainees would be girls. An estimated
940 trainees enrolled in YPs were to participate in an inter sports event. Additionally, 20
instructors were capacity built to provide short courses in their respective trades, while 9 of them
were to take part in advanced training courses. In relation to the management of the institutions,
39 BOM members were to benefit from management capacity training each year, reaching a total
of 117 BOM members.
1.2 Evaluation objectives
Support for the MAKA project in Kenya was scheduled to end of 2017. This necessitated a
terminal external review of the project, with an objective to assess the effectiveness and efficiency
of the project as well as to judge the sustainability of the achievements. The review was guided by
the following specific objectives;
a) To assess the effectiveness of the project in achieving the set purpose, outputs as planned
in the project document
b) To assess the sustainability of the project’s achievements
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2. Background
In this section, the national and local contexts are presented, highlighting the political, economic
and labour market situation in an effort to place the MAKA project into context. Furthermore, the
dynamics in the education system are also discussed which create a case for the project
interventions.

2.1 The context
Kenya is a developing country whose economy is dependent on agriculture and where an estimated
80% of the population is dependent on the sector. The country is ranked position 145 in the
Human Development Index (out of 186 countries), with almost half of the people living below the
poverty line (46% live below $ 1.25 a day). High unemployment or underemployment is endemic,
especially among the youth.
Kenya’s current constitution provides for shared responsibilities between the National and 47
County governments. Among the tasks devolved to the county governments is that of management
of technical and vocational training. This was previously the role of the national government,
through the Ministry of Youth Affairs.
Kenya’s five-year election cycle has been marked by incidences of violence, the highlight of which
was the infamous post-election violence of 2007/8, which led to deaths and displacement of more
than 640,000 people. Many people were sheltered in camps for the Internally Displaced Persons
(IDPs). While the situation of people living in camps was yet to be thoroughly studied, it is notable
that most continued to live in deplorable conditions with limited opportunities 1. Some of the
target youth polytechnics were located near the IDP camps mean in they directly served the IDP
communities.
The Kenyan labor market on the other hand is characterized by inadequate employment
opportunities, amidst a large and growing population of unemployed people especially the youth
who form the bulk of actors in the labour market. The employed further face high levels of
underemployed, where they earn low wages and work in difficult situations. More importantly has

1

http://www.internal-displacement.org/sub-saharan-africa/kenya/2014/kenya-too-early-to-turn-the-page-on-idps-morework-is-needed-
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been a growing mismatch between the labour market needs and skills possessed by graduates to the
labour market, as well as the low absorption capacity for labour by the market. Many youths
therefore remain unemployed amidst other social ills including prostitution, high HIV/Aids
prevalence, drug and substance abuse, risks of violence extremism and misuse of youth by
politicians for very small token payments. Government statistics2 show that over two thirds of the
jobs are created in the informal sector and in self-employment. The informal sector therefore
remains the main frontier for growth. The challenge was that most youth are employed on daily
casual basis, as most of them lack basic vocational skills, to justify steady and/or permanent
employment arrangements.
The challenge of high unemployment and under employment is gravitated by the lack of skills
among youth. In 2016, transition rates from primary to secondary schools in Kenya stood at
81.3% meaning that close to 20 percent of children did not proceed to secondary schools. Further,
10% of children who enrolled in form one in 2013, did not complete form four as expected in
2016. The number that is not able to proceed with higher education after form four is higher,
meaning that many children still fell by along the education system.
The MAKA project sought to address these challenges by equipping youth and adults from
vulnerable backgrounds to access affordable and practical vocational skills training opportunities,
which they can use to earn a more decent livelihood and at last meet the very basic of needs for the
youth.

2

Kenya Economic Survey 2017

4

3. Evaluation approach and methodology
This section details the methods used in generating data for this evaluation and includes the
number of people interviewed and how interviews were done. In addition, overall analysis and
reporting plan are also highlighted.
3.1 Overall approach
A mixed methods approach was used where quantitative and qualitative methods complemented
each other. Trainees that had already graduated were interviewed using a structured quantitative
tool while continuing trainees and BOMs, and all other stakeholders were interviewed by way of
Focus Group Discussions (FGD) and Key Informant Interviews (KII) respectively. Besides, this
evaluation was informed by review of project documents and actual visits to businesses belonging
to some of the graduate trainees.
The approach sought to link information collected to the planned outcome and outputs of this
project. This further informed the analysis of findings as well as the reporting. In addition to
investigation and analysis of the impact, outcome and outputs, the evaluation also subjected the
project to a quick assessment along the OECD criteria of relevance, effectiveness, efficiency,
impact and sustainability. Appropriate tools were developed for each category of stakeholders,
reflecting the salient issues under investigation in this evaluation. The analysis sought to respond
to the main evaluation objectives, while accommodating other issues of interest.
3.2 Target Respondents
This evaluation targeted the seven MAKA target YPs. This decision to target all was informed by
the diversity in the YP locations and inherent differences in the socio-economic characteristics of
communities where the YPs are located. These differences impact on the nature, demand and
supply of various vocational skills. The evaluation team was able to reach a total of 76 graduate
trainees, held KII interviews with managers and instructors as well as FGDs with trainees in all the
seven YPs. Representatives of BOM and local leaders were interviewed for each YP, while a
number of employers and mentors were also interviewed as key informants. The list of all people
interviewed is annexed.
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3. Evaluation findings
The evaluation findings discussed in this section are based on analysis of information collected
from trainees, instructors and stakeholders in the operations of YPs. This is complimented by
documentary reviews and observations made by consultants in the course of the field visit by the
evaluation team. Relevance and strategic fit of the project, validity of the project design
effectiveness of the project, sustainability of the short skills and of supporting the 3 YPs are
discussed.

3.2 Relevance and strategic
With a large proportion of young people unable to transit to secondary school and into
institutions of higher learning. For many decades many children who sat Kenya’s primary
education did not have opportunities to join secondary schools due to limited vacancies and
prohibitive costs of learning. This was expected to change with the recent move by the government
of Kenya to offer free secondary education and expand opportunities for all pupils who sat the
primary examination to join secondary schools beginning January 2018.
However, matters were different for secondary school graduates. In 2017 for example about
600,000 students sat the secondary level Kenya Certificate of Secondary Education (KCSE)
examinations. However, only about 70,000 or 11% of students will make it to the various
Universities. More than half the students or about 439,000 students scored D+ and below3. A
couple others will join available tertiary universities but a majority will have limited options to
equip and support their transition to the job market.

3
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A study by the government of Kenya on Skills Gaps analysis for Graduates of Youth Polytechnics,
Vocational Training Centres and Out of School Youth4 indicates that ‘the existing
institutional infrastructure, staffing, equipment, financing mechanisms and
governance systems in most of the public YPs and VTCs were inadequate to effectively produce
high quality graduates for Vision 2030. The report further observes that the evidence from
employers showed that graduates of YPs and VTCs experience difficulty in using modern
equipment. They also lack adequate trade skills, innovation and creativity and knowledge
mainly due to limited practical exposure. Besides low technical skills, the graduates are also weak
in work attitude, communication, customer care, behaviour and social skills. This suggests
disconnect between the skills offered and those demanded by employers and society.
The above factors strategically position the MAKA project at the centre of efforts to address the
needs of youth that struggle to join the labour market. The project mirrors and directly contributes
to the government strategy, especially in improving the capacity of youth polytechnics to offer
more effective skills to youth. This was achieved through equipping YPs, improving their
infrastructure and training of instructors. Target YPs were all located in areas inhabited by
vulnerable communities including the internally displaced and the very poor. Youth from these
areas would ordinarily not have access to structured avenues for skills acquisition. Besides, the
short courses gave a rare opportunity to parents living within the vicinity of the YPs, to take up
part time training in different vocational skills including carpentry, dressmaking, hair dressing
among others. These skills helped them to supplement their household incomes. To a large extent
the skills on offer served to address the community felt needs.
3.3 Validity of project design
Validity of the project design seeks to answer questions on whether the problem was adequately
analyzed, how the proposal was developed the extent to which the design is cognizant of the local
context. The evaluation observes that besides HMDS previous knowledge and experience that the
MAKA project benefited from, the problem statement was based on deep analysis of the national
and local level issues including analysis of the national context, the political situation, economy
4

http://www.academia.edu/14105462/Republic_of_Kenya_Skills_Gap_Analysis_for_Graduates_of_Youth_Polytechni
cs_Vocational_Training_Centres
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and labour market situation and education dynamics. Discussions with HMDS and other project
stakeholders further indicated that the proposal was developed in consultation with stakeholders,
especially the relevant government agencies and the YPs. As evidenced in the project document the
design was cognizant of the local level context, which involved support for most of the YPs.
It is also noted that the project design, objectives and activities were compelling and achievable.
This was for example evidenced in efforts to renovate and equip YPs, train instructors so they
could offer more effective training to youth. Short courses were particularly relevant to the needs
of the communities, given their flexible learning hours and their practical orientation. These were
complimented by capacity development of the Board of Management (BOM) to enable it offer
longer term management support to the YPs, as well as the life skills, mentorship, guidance and
counselling targeting girls which enabled them to learn the basics in circumventing the realities of
the world. While the project planned to support the capacity development of instructors, level of
staffing remained a problem for all the YPs. Overall, a logical linkage between the goal, outcome,
outputs and indicators was evident in the design. The indicators were generally simple,
measurable, achievable and realistic. Time lines however seemed implicit in the indicators. It
would be better in the future to clearly state the timelines to avoid ambiguity in the indicators.
3.4 Effectiveness of the project
Analysis of project effectiveness was achieved through analysis of results at different levels namely
project goal, project outcomes and project outputs. What was achieved is compared with what was
planned, baseline values and variances explained.
3.4.1. Project Goal: Trained youth, male and female who are employable self-reliant and
responsible members of society.
The project had planned to train 1080 youth in regular and short courses and achieve employment
or self-employment for 65% of regular trainees and 70% of short courses trainees. At baseline,
enrollment in YPs was low, with a recorded number of 130 trainees in the target YPs, while no
short skills existed. At the time of this evaluation, 1,072 youth (537 female and 535) male had
been trained between 2015-2017. Another 95 youth were reported to have enrolled but dropped
out. Of the youth reached in this evaluation 68% had been through short courses while 32% had
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been through regular courses. A majority 88% were either self-employed or employed at end line
compared to just about 4% who reported the same at baseline. This is seen below.

Figure 1: Work trainees did before and after MAKA training

High placement and self-employment was reported across all the YPs visited. In deed efforts to
trace former trainees at the time of this evaluation faced challenges as many of them were reported
to have migrated to urban areas in search of opportunities, a clear indication of their
aggressiveness and confidence that they stood better chances perhaps following the training. In
Njoro area, three trainees had team up for establish an electrical installation venture which had
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already been contracted by the county government as at the time of this evaluation. In Kambi
Moi, 3 trainees on electrical training from Rongai YP had similarly opened a shop and were busy
serving the community on their electrical installation needs. Notably, 86% (89% female and 81%
male) of the graduates had not undertaken any other training prior to enrolling for MAKA.
Asked if there was any change in their average incomes after the MAKA training, 89% (91%
female and 88% male) responded that their incomes had increased. Of the total whose income
had increased, 94% had trained in short courses while 79 had trained in the regular courses as
seen in the table below.
Table 1: Change in income following the MAKA training
Total

Did you attend the short or regular module/course?

Total
So, in your estimation
has your average
weekly income
increased reduced or
remained the same
after the training?

Short

Regular

Increased

68

89%

49

94%

19

79%

Reduced

6

8%

2

4%

4

17%

Remained the same

2

3%

1

2%

1

4%

76

100%

52

100%

24

100%

Total

In relation to the responsibility ford daily upkeep, 36% of the graduate trainees in short courses
and 21% of trainees in regular courses reported that either them or their spouses paid for their
upkeep before the training. Following the MAKA training, 94% of short courses graduates
reported that either them or their spouses paid for their daily upkeep compared to 54% of the
graduates in regular courses. This implies that while there was an increase in self-reliance of
trainees, the increase was higher among short courses trainees. This may be attributed to the fact
that trainees in short courses were more focused on what they were looking for and were quick to
apply that in the market. Those in the regular courses were on the other hand equipping
themselves with skills to face a more open job market. Overall, al youth were better off than they
were prior to the training.
Trainees were noted to have taken up key responsibilities in life. This was seen from their feedback
on the change in the head of the household they lived in prior to the MAKA training and after. A
total of 75% of the graduate trainees reported that they lived with their parents prior to the
training. But following the training, a total of 65% of the former trainees lived in households that
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they either headed or were headed by their spouses as shown in the table below. This number was
higher among the short courses trainees (75%) compared to half of the regular courses trainees.

Table 2: Head of the household following the MAKA training
Total
Total
Who is the head
of the household
that you now
live in?

Spouse
Parent(s)
Self
Friend
Other
Total

19
22
32
1
2
76

25%
29%
42%
1%
3%
100%

Did you attend the short or regular
module/course?
Short
Regular
17
33%
2
8%
12
23%
10
42%
22
42%
10
42%
1
2%
0
0%
0
0%
2
8%
52
100%
24
100%

This finding suggests that trainees were becoming self-reliant and more reliable in society.
3.4.2 Outcome 1: YPs provide quality and market oriented short skills training for unemployed
youth
The evaluation noted that 5 YPs were offering short courses in Electrical Installation, Hair
Dressing and Beauty therapy, Motor Vehicle Mechanics and Dress Making. Introduction of these
courses followed an engaging process of developing the curricular, and piloting the same, alongside
training of Training of Trainers (TOT) and Board of Management in 2015, and instructors in
2015 and 2016. Curricular development was done by instructors from different YPs with support
from government officials and MAKA project. The curricular, copies of which were availed to the
evaluators was a replica of the regular courses, with the exception that it was shortened and more
emphasis placed on practical training.
In the course of this evaluation, unemployed youth, older men and women were met in classes
learning practical skills in dressmaking, hairdressing and motor vehicle mechanics. Some women
were accompanied by their children to class an indication that the short courses were filling a gap
in the community relating to availability of opportunities for training. Trainees that were
interviewed were confident of the ability of the YPs to offer the training given that all were
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equipped and available instructors trained. Discussions with YP managers further indicated that
over 90% of trainees that had enrolled for the national trade tests had passed the test which
further affirms the quality of delivery of the short courses.
This notwithstanding and while courses offered were largely dependent on availability of
equipment and instructors, this evaluation observes that some of the emerging and prominent
courses were yet to be provided by a majority of the YPs. These include motor cycle repairs, solar
lighting installation, food processing and catering. In any of the typical villages and urban areas,
motor cycle repair was much more frequent that motor vehicles. It would thus more practical to
train in what was more in demand. While there was no approved curriculum for motor cycle
mechanics, practical arrangements such as short training attachment of instructors with motor
cycle dealers worked well in YPs such as Cheptuech in equipping instructors with practical skills
they needed to deliver the training. Use of solar energy was on the rise in residential and
commercial buildings as well as in public institutions following government requirements on
adoption of green energy. These will require installers and specialists to maintain. All the YPs will
need to do more and possibly seek support to prepare themselves to provide skills in emerging
opportunities as noted above.
Youth in regular and short courses liked the practical component of the training with a few others
mentioning life skills. However, it was interesting to note that when youth were asked of they
would choose the regular or short courses if they had another chance, overall 55% said they would
go for the short courses while 45% would go for regular courses. Interestingly, 52% of short
courses graduate trainees would go for regular course while 71% of the regular courses graduate
trainees would go for short courses as seen below. Reasons why short course graduates would go
for regular courses include the need to have a certificate. These could have been the trainees who
had not received their certificates or it could be that they did not know that they could still sit for
the trade tests. The regular courses graduate trainees who would go for short courses cited time
and cost as their main attraction to the short courses. These were important indicators for
stakeholders designing short and regular courses.
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Table 3: Type of course future preferences

Short Courses

42

55%

Did you attend the short or regular
module/course?
Short
Regular
25
48%
17
71%

Regular Courses

34

45%

27

52%

7

29%

76

100%

52

100%

24

100%

Total
Total
Given another
chance would
you prefer the
short or regular
courses module

Total

3.4.3 Output 1.1 Curricular for short skills training are developed and
successfully implemented
At the beginning of the project, none of the YPs was offering short courses. They were therefore
initiated during the MAKA project. Prior to their commencement, training curricular for four
courses namely, Electrical Installation, Hair Dressing, Motor Vehicle Mechanics and Dress
Making, were developed by instructors drawn from different YPs with inputs from the County
Department of Youth, Sports, Gender and Social Services under the Directorate of Youth and Vocational
training and supported by the MAKA project. The objective was to avail an opportunity to

unemployed youth who would wish to acquire simple vocational skills through a friendlier
schedule and at an affordable cost. The project therefore designed curricular that was practical
oriented and whose training was offered on weekends and during school holidays when trainees in
the regular programme were home. Overall, the training was delivered within a period of 90 days
(three months) spread over 9 calendar months. The regular courses run for two years. Besides the
vocational skills, trainees also received life skills and entrepreneurship training and upon
completion, a start-up kit of relevant equipment was issued to trainees.
The MAKA project impact assessment report (2017) observes that the short courses were piloted in
2015 in the participating four youth polytechnics. Training of Trainers (TOT) was conducted in
2015 for instructors and board of management; and again in 2016 for instructors to enable them
handle the short courses well and employ learner centred teaching methods so as to ensure the
learning process was 99% practical.
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An initial 12 trainees were admitted in four YPs namely Njoro, Cheptuech, Ndungiri and Mogotio
which offered Electrical installation, Hair dressing, Motor Vehicle Mechanics and Dress Making
respectively, for the curricular pilot in year 1. The 4 YPs further admitted 12 trainees in each of the
4 courses in year 2 but in year 3 an additional YP admitted trainees for short courses thus pushing
the number of YPs offering short courses to 5. Ultimately 480 trainees of the expected 492 were
trained. A majority of these trainees 88% were employed for wage as at the time of this evaluation.
Besides the training, short courses offered opportunities for YPs to diversify their range of income
generating activities. Their scheduling worked well for people engaged in other activities but were
keen on training. This demand together with the fact that a large number of trainees were actually
economically engaged means that the courses on offer were market oriented. When youth were
asked if the training they received equipped them with the skills and knowledge that employers are
looking for, 92% answered in the affirmative as seen in the figure below.
Figure 2: Do you think the training you received equipped you with the skills and knowledge
that employers are looking for?

This finding was affirmed by the ex-trainees met in the course of this evaluation, who were either
running their own businesses or employed in jobs where they were utilizing the skills they learnt.
This suggests that that to a large extent the training was achieving the intended purpose of
equipping youth with the skills they needed to earn a living and respond to the felt community
needs.
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The evaluation however noted that other than the 5 YPs, others had not adopted the short courses
despite the impressive performance in the implementing YPs, and the fact that they offer a viable
avenue for the uptake of short courses. Key among the reasons noted by the managers was that the
short curriculum was yet to be approved the Kenya Institute of Curriculum Development (KICD).
Given the results of the implementation of the short courses it will be prudent for HMDS and
other stakeholders to lobby for the implementation for the review, approval and implementation
of the short courses curriculum, which is proofing to be more practical and cost effective for the
unemployed youth in Kenya.
Besides acquisition of practical skills youth in enrolled for short courses were increasingly
registering to sit the national trade tests. For example, in Kware, the youths who have been
registering for the NITA examinations were 22 in 2015, 33 in 2016 and now 38 who have
registered in 2017. Pass rates among the trainees was reported to be good. Delay in issuance of
certificates to those that had sat examinations and passed was however demotivating youth from
taking up the courses. The government had further declined the issuance of certificates of
completion by the respective YPs. It was for example noted that trainees from the first 2 cohorts at
Kware YP that sat for the trade test examinations had not received their certificates. This had
discouraged the ongoing trainees from sitting for the trade test examinations on completion of
their training.
This issue needed to be addressed with the relevant bodies at the national level as it posed a risk of
discouraging youth interested in certification from taking up courses in YPs. The YPs management
in collaboration with the county government ought to lobby for the speedy release of the pending
certificates.
3.4.4 Output 1.2: Instructors with experience to deliver short skills training
available
Evaluation findings show that all instructors in the target YPs had the requisite training to deliver
on their areas and skills of specialization. A majority of them were holders of diploma certificates
with a few who had done the grade tests. A few others were in the process of pursuing their
degrees courses. A majority of them had teaching experience averaging 2-5 years. This
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notwithstanding at the beginning of the MAKA project, none of the instructors had the
experience to train in the short courses. Project documents and interviews with HMDS staff
indicated that a total of 27 instructors had been trained on the delivery of the short courses in
addition to the YP principles.
In addition, the MAKA project had supported 12 instructors, for example the managers in Kware
and Rongai, and the ICT instructor in Rongai to further their career skills in areas such as
garment making, hairdressing and beauty therapy, automotive engineering, electrical installation
and electronics and ICT diploma and degree courses. This training focused on at least all the areas
in which the short courses were on offer, which points towards direct efforts to equip instructors
not only in the delivery of short courses but to further their knowledge in the different aptitudes.
Support for career development of instructors was a welcome motivation for the instructors,
majority of whom were thankful to the project. One instructor in Lion Hill for example noted,
‘…we may not be receiving much in salary but what some of our colleagues have achieved
through support from this project could not have been achieved in many years to come. As
instructors we feel more confident about ourselves’
Similar sentiments were echoed by the Director in charge of Vocational Training at the
County Government of Nakuru who noted that instructors from the target YPs better
qualified and a large majority were absorbed by the county government. Discussions with
ongoing trainees and graduate trainees also confirmed that the instructors were up to the
task. When graduate trainees were for example asked if instructors were knowledgeable in
what they were training in 96% answered in the affirmative as shown below. This view
mirrored that of the ongoing students.
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Figure 3: Graduate trainees’ views on capacity of instructors

YPs further employed other strategies to motivate their staff besides training supported by the
MAKA project. It was for example reported that instructors in most YPs received meals, they also
held termly team building events and had social welfare activities. The MAKA project further
offered them a small allowance equivalent to Ksh. 5,000 (Euro 41) a month, very 3 months in
consideration for the time they trained for the short courses during school holidays.
One challenge faced across all the YPs was that of inadequate instructors. Interviews with YP
managers revealed that most of the YPs had just about half the minimum number of instructors
they needed. This prevented them from offering some courses. Further, high rates of absenteeism
were reported among trainees in courses with inadequate instructors. This was also noted to have
reduced the ability of the YPs to roll out the full courses large scale. When asked what would need
to be improved in relation to the instructors, all stakeholders, including trainees, managers and the
instructors themselves indicated that more instructor numbers were needed across all
competencies. This will possibly require consistent engagement with the county government to
employ more instructors.
3.4.5 Outcome 2: Reinforced YPs providing skills to youth
The evaluation team was able to visit all the 7 target YPs whereby significant efforts aimed and
reinforcing YPs to enable them offer quality training were evident across all. Besides capacity
enhancement of instructors discussed above, all YPs reported to have received equipment and
materials for training in the different competencies either through support from the MAKA
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project or through previous programmes supported by HMDS. In addition to the support to YPs
capacity building of the Board members worked well in marketing the YPs to the local
communities. Improved capacity of YPs and training of Board members who eventually began to
reach out to the local community and local leaders worked to boost enrollment rates across all the
YPs.
It was however also noted that, in a number of YPs, the board members had been changed within
the project period as a result of changes in the governance structure which saw county
governments take control over the management of YPs. As at the time of this evaluation, BOMs of
a number of YPs were yet to fully settle down with some openly showing their dis-pleasure with
some the appointment of the board. Those that had not settled and therefore yet to be trained still
faced challenges in supporting their respective YPs. In one of the YPs a BOM member, aired his
displeasure with some of the board members and noted;
‘I do not understand why the county government should appoint people who are not from this
locality as board members in this polytechnic. They do not know much about the area hey cannot be
of help to the polytechnic’
This notwithstanding, following the reinforcement, 592 youth out of the projected 600 were
trained. Notably in 2014 the enrollment in the YPs stood at 130 trainees while the drop-out
rate was reported to have been 25% in 2014. With close to 600 trainees, it suggests that each
year enrolment grew by about 50%. In all the target YPs there was a general increase in
numbers some by 100%. Similarly, dropout cases had significantly dropped. For example, most
YPs reported that drop- outs were few. This only happened if one had own personal problems
that prevented them to continue learning, while temporary drop-out occurred when trainees
were asked for fees or when replacement of an instructor took longer than expected.
Capacity development of Boards of Management (BOM) on their roles in management and
running of YPs was also expected to contribute to the growth and development of YPs. Some of
the BoMs were noted to be taking up funds mobilization and other innovative approaches to
ensure YPs were playing their role in society. In Cheptuech for example the BoM had managed to
organize a funds drive that raised Kshs 1.1 million (Euro 8,940) which was used to construct
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classrooms. The BoM had further approached an elected leader in the area to allocate the YP
funds from the community development kitty for the construction of an administration block. In
Lions Hill the BoM was exploring opportunities for parents of children living with disability to
train in various skills.
To most of the managers, dropping out was no longer a serious for the YPs. They however
observed that recruitment of more instructors coupled with more community sensitization and
government support that could reduce the cost of learning to the parents would immensely
contribute to increased retention of trainees. While some BoMs were active in supporting the YPs,
others were yet to show any significant contribution, especially those that were yet to be trained.
Overall the evaluation observed that the BOM was instrumental in the reinforcement of the YPs
by virtue of their linkage to the community and the local leadership. They are better place to
mobilize community members as well as the local leadership to support the YPs especially post the
MAKA project. Any future support should therefore seek to build the capacity of the BOM in
fundraising and skills they could use to market the YPs to the community.
3.4.6 Output 2.1 Partner YPs are suitably equipped. Instructors and trainees
have access to adequate teaching and learning facilities
Under this output the programme worked towards the provision of standard Information
Technology (IT) materials, equipment and reading materials. At the commencement of the project,
none of the YPs had computers safe for Rongai that had 5 provided in previous funding. The
student: equipment ratio was also low at 8:1 while the text book ratio stood at 7:1.
The evaluation findings show that all the 7 YPs received some materials and equipment and were
certainly better off than they were at the commencement of the intervention. For example, each of
the YPs had at least 15 computers which brought the student: computer ratio to about 3:1 for
learners in both short and regular courses. Besides computers other equipment and materials that
MAKA had supported YPs with include books, computers, motor vehicle engines, balls and kits,
hair dressing tools and materials, dress making equipment and materials, tool boxes for both
mechanical and electrical jobs, and welding machines among others.
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The ratio of equipment to trainees depended on the course. For example, courses like hair
dressing and beauty therapy the ratio was 1:1 while in others like M.V.M, the ratio was 1:12,
though this was not the case in all the YPs. Mogotio the ratio of equipment to trainee in most
courses was 1:1.

Overall, support to the YPs immensely improved their capacity to train and is reported to have
contributed to the improved enrollment in the institutions. When asked if learning equipment
and materials were adequate, 64% answered in the affirmative as seen in the figure below.
Figure 4: Adequacy of leaning equipment and materials

When this was compared between the short and the regular course, it emerges that more trainees
in the short courses (71%) were of the view that equipment and materials were adequate compared
to those in the regular courses (50%). This was attributed to the higher number of trainees in the
regular courses which raised the trainee: equipment ratio. This is seen in table below. All trainees
who were dissatisfied with the adequacy of equipment and learning materials were of the view that
more tools and equipment were needed so as to support more practical learning. At the same time,
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it was observed that some equipment lay idle is some of the institutions. This was for example the
case in Rongai YP where an engine was in store for lack of a proper workshop yet trainees in MVM
did not have another ideal engine for training. Further, equipment that could have been used to
generate income for YPs were generally underutilized, these include welding machines, spray
compressors and others. YPs will need to be innovative in the use of the equipment they have to
ensure efficiency in their use
Table 4: Adequacy of learning equipment and materials by type of course
Short or regular module/course?
Short
Regular

Total
Where there
adequate
equipment and
materials for
learning?

Yes

49

64%

37

71%

12

50%

No

27

36%

15

29%

12

50%

Total

76

100%

52

100%

24

100%

It was also noted that through MAKA support some YPs had their structures renovated, such as
Lion Hill, Njoro, Rongai, and Kware among others. This has given them more space and a new
face. However, it was also noted that space remained a key issue in almost all YPs. In Lion Hill and
Kware for example, learners in different trades were sharing rooms. When trainees were asked how
they assessed the general learning facilities, half (50%) of those in short courses and 26% of those
in regular courses reported that they were adequate and appropriate, which suggests that there was
a lot that was yet to be done.
Table 5: Trainees assessment of general facilities by type of course
Short or regular module/course?
Total
How do you
assess the general
learning
facilities? Are they
adequate and
appropriate
(classrooms,
buildings, toilets,
play fields etc)

Adequate and
appropriate
Adequate but
inappropriate
Inadequate but
appropriate
Inadequate and
inappropriate
Total

Short

Regular

32

42%

26

50%

6

25%

10

13%

5

10%

5

21%

24

32%

16

31%

8

33%

10

13%

5

10%

5

21%

76

100%

52

100%

24

100%
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The same is seen in the figure below, which reinforces the observation that the main issues on
general facilities was not the inappropriateness but inadequacy. This suggests that while good effort
was noted with the MAKA project, there was need for more equipment and materials to reach the
YPs to the ideal levels.
Figure 5: Adequacy and appropriateness of general learning facilities

YPs had also received books and reading materials from MAKA support. These were seen on the
book shelves in almost all YPs as seen below.

The evaluation team however noted that the books supplied to the YPs were complicated for the
target learners. As a result, many had still not been used by learners though they served as
reference materials for instructors. The challenge, as explained by the programme staff and the YP
managers was in accessing more friendly materials which had not been available in the market.
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These were however being developed and already a level 1, friendlier book (Innovator) was out and
available in some YPs. The ratio of learner to equipment as noted above was fair though still not at
the ideal of 1:1. More recent models of equipment such as engines were more preferable to both
instructors and learners to enable trainees resonate well with the market. One of the instructors
for example had this to say;
‘We only train the concepts as the engines we have here no longer exist in most of the vehicles
which are modern. When we have a chance, we take learners to garages in the market for
them to see modern engines. This is however not common. Learners may learn the basics here
but most leave without adequate interaction with modern and currently more common
equipment’
Similar sentiments were echoed by employers who observed that most leaners lack exposure to
modern equipment when they go looking for jobs. This had forced most employers to further train
those they employ on handling of the equipment. In addition, a number of YPs had some
equipment that were faulty and could not allow for full experimentation. For example, there were
many engines that do not kindle, yet it was important for the learner to experience the full process
including mounting them on to vehicles. Most YPs did not have live vehicles for such experiment
safe for Mogotio and Kware YPs. Mogotio was overall the most well equipped YP, owing to its
status as an examination center.
Another noted challenge was of consumables used for training. The consumables are not adequate
thus forcing the trainees to share very small portions e.g. as reported by the fashion design trainees
at Kware and Rongai YPs. The programme supported YPs with a cash grant to cater for
consumables which ensured un interrupted and more comprehensive training of most youth. In
the long run, respective YPs will need to identify more sustainable ways of financing the purchase
of consumables used in the practical lessons, such as through income generating activities. In the
short run, the county government could take up the responsibility of funding for consumables,
before YPs can sustainably generate own resources. Without these, the training, which is more
practical oriented will loose meaning.
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3.4.7 Output 2.2 Overall management, teaching ad learning processes in partner
YPs are improved
This output was aimed at building the capacity of various structure to enable them better perform
their role at the YPs. These included career upgrade for instructors, exchange visits for learning,
and training of board members. At commencement of this action, there were 17 instructors
employed by the government of the BOM, while all the boards had not been trained. Through the
programme interventions, 12 instructors were supported for further training in their respective
skill areas. Reports further indicated that all instructors had been formally employed by the county
government. Six benchmarking visits were made, 2 to Mogotio and Cheptuech YPs and one each
to Comboni and Mago YPs. Further, the programme witnessed the appointment of new BOM
members by the county governments. While HMDS had initially managed to train 32 BOM
members, they were replaced by 18 new ones who were yet to be trained as at the time of this
evaluation.
As mentioned earlier, some BOMs faced challenges with membership which had prevented them
from focusing on their core mandate to the YPs. These include the one for Rongai YP. Most of the
other YPs had BOMs that were functional and supported the YPs to grow. This was noted in
Cheptuech where the BOM had mobilized external funds, and in Lions Hill where the BOM was
exploring opportunities to support people with special needs. Similar sentiments were echoed by
the YP managers especially those in YPs where the BOM was settled who noted that they played a
significant role of reaching out to the community and encouraging parents to enroll their children
into the YPs. This was reported to have increased enrollment. The evaluation therefore observes
that, upscaling the capacity of BOMs in areas such as leadership, management, and resource
mobilization as a start should prepare the BOMs to play a more proactive role in the growth and
development of the YPs, a role could well be taken over by the county government.
3.4.8 Outcome 3: Youth prepared with entrepreneurial social and life skills
The objective of this outcome was to equip 600 youth with entrepreneurial social and life skills to
become employed of self-employed. The project design had properly planned for this as all
trainees enrolled for short and regular courses in target YPs were also trained in entrepreneurial
and life skills as complimentary courses. While entrepreneurial skills included topics such as
savings and book keeping, life skills included communication and negotiation skills, personality
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and acceptance, HIV/AIDS, drug abuse, guidance and counselling for girls, self-esteem, decision
making among others.
Notably life skills training for short courses was carried out in the first week of training while for
regular courses they were spread out across the training period. Training of life skills for the short
courses will need to be planned differently so that the skills are integrated into the entire training
schedule which will eventually allow the trainees to apply what they learnt as and when they
became relevant. As it were, in the first week of training, learners were unlikely to grasp what was
being taught, as they acclimatized and tried to fit in. The programme further supported
mentorship sessions with, role models in the respective trades in the community. These met
learners in groups. These sessions were however noted to have been inadequate by both instructors
and learners.
To ensure more interaction between trainees and their mentors, YPs could explore structured
opportunities where the learner spends more time individually with the mentor preferably at the
mentor’s workplace. This would need to be properly monitored and possibly structured into the
training timetable to make it effective.
The evaluation however observes that training of youth to become socially responsible
entrepreneurs remained a difficult task. The more the reason why the mentorship programme
would need to be redesigned for regular as well as the short courses to ensure that there are more
opportunities for trainees to apply the soft skills throughout their training time and during the
practical lessons. More interactive sessions with mentors would support in offering the youth to
learn by seeing how soft skills are applied to real life experiences in the business world.
3.4.9 Output 3.1 Entrepreneurial training and start-up support provided and
network established
This output sought to offer entrepreneurial training and startup capital to a total 1080 youth, 480
in short courses and 600 in regular courses. In addition, 320 youth in short courses and 150 in
regular courses were to be supported with subsidized tool kits. Network to financial and business
development institutions were to be established and used to support entry in the job market by the
learners. This support was not available to trainees at the commencement of this intervention. The
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objective was to support trainees to enter the job market, following the training and equip them
with basic entrepreneurial skills of run their businesses.
Project reports show that a total of 1072 youths received entrepreneurial training in the period of
the intervention. Out of these, 480 or 45% were in short courses while 592 or 55% were in regular
courses. All the trainees in short courses were supported with subsidized tools in groups of 3 while
160 of the regular courses trainees also received subsidized tools as individuals. Subsidized tools
were meant to assist the trainees to gain entry into the job market. Trainees in short courses
received the groups in groups of 3 trainees. Formation of these groups was based on proximity of
the homes of trainees, meaning that trainees from the same or close areas teamed up to form one
group. This was an interesting model given that not all trainees had colleagues who lived lose to
them. Some were forced by circumstances to team up with people they had just met at the training
and who they did not know very well. As a result, the effectiveness of this model was different for
different groups of people.
Some of the youth whose homes were not too near to one another opted to raise money and
purchase additional start up kits so that each one of the three would eventually end up with his or
her own kit. Others were reported to have lost contact and as such some did not quite make use of
the startup kit. However, a number of youths who teamed up remained together and were quite
well established as at the time of this evaluation. An example was two sets of electrical installation
trainees from Njoro and Rongai YPs who were still working together long after their training. The
group in Njoro was reported to have won a contract with the county government for the
installation of electrical system in a building under construction. The group from Rongai sourced
for work together, in addition to establishing an outlet shop at Kambi Moi on the Rongai, Eldama
Ravine road. One of the trainees was tasked with managing the shop while the other two did field
work. Trainees in regular courses did not face challenges as the start up kits were issued to
individuals and most had established own businesses.
Discussions with the former short courses trainees that had stuck together revealed that proximity
of trainees’ homes was key in maintaining the group support approach. Those that were together
were from the same locality and knew one another well. They therefore had a sense of security and
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confidence in the people they teamed up with as opposed to people that had just met at the
training. It was noted that a number of groups broke up after completing the training, which begs
for the need to relook at the group based support. Given that short courses run for a while,
trainees could be encouraged to form savings groups among themselves so they could begin to
form closer interactions. This would work for the short courses trainees most of whom were
already involved in small income generating ventures. These savings would further supplement
tools support that they received from the MAKA project.
Network to financial and business development institutions remained elusive largely due to low
interaction of youth with mainstream financial institutions. Incomes for the youth were low and
did not pass through the main financial system. They largely operated a cash economy. The
training in entrepreneurship which encouraged them to save had influenced some of those we
spoke with to open bank accounts. Others used their phone to transact which a key step towards
entry into the mainstream financial services. However, given their low capital base and relatively
low incomes the mainstream financial systems will remain untenable for these youths. This builds
a case for youth to be encouraged to establish informal networks among themselves that can
enable them to save and borrow the much they are able to. Participation in these informal
networks will ultimately create a path towards the mainstream financial services.
3.4.10 Output 3.2 Girl counselling and life skills training provided
The objective of this output was to support 225 girl trainees to be informed, promote selfdetermination, responsibility and competitive attitude. Ultimately, this was expected to reduce
incidences of early pregnancies and Child, forced marriage. Trainees were to be sensitized on HIV
and common health matters. The intervention further intended to minimize or discourage the use
and abuse of drugs among youth. To sustain this dialogue, 3 girls’ clubs were to be established and
matrons trained to mentor the girls. Further 9 girl days were to be marked, and linking to output
3.1 was the training of 1080 youth in life skills, among them girl trainees.
To this end, 276 girls were trained in girl specific life skills and on issues relating to HIV AIDS. It
was also reported that 3 girl clubs were formed and 3 matrons trained in girl mentorship.
However, sustaining the clubs through several cohorts appeared a challenge which the YPs ought
to seriously address. Of the 7 YPs visited only Njoro reported to have had a girl’s club that had
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been well established with a poultry project in place. Others did not report to have active girls’
clubs. It is noted that girls were better placed to advance dialogue on issues that affected them
among themselves as peers. This can be more effectively achieved through established platforms for
the girls undergoing training.
Four combined girl’s days were conducted in the project YPs. This day brought together girls from
all the 7 YPs where they would be sensitized on key issues affecting girls. It was however noted that
this approach somewhat led to the exclusion of boys, necessitating a change of approach whereby
boys were also involved in subsequent forums. According to HMDS, the change of approach
worked better as girls and boys were able to freely exchange views openly. Involvement of boys is
such dialogues was particularly important given that they were the main culprits in abusing girls.
As noted a platform that can carry on this dialogue at the YP level was essential and should be
implemented by all the YPs. All trainees received group based guidance and counselling during the
girl’s days and during their sessions with the mentors. While this was appropriate, individualized
guidance and counselling should also have been promoted so as to give an opportunity to trainees
with personal challenges to address them with counsellors.
3.4.11 Output 3.3: Sports material and equipment provided and 1 event
organized
The goal of this output was to promote sportsmanship and nurture talents among the youths in
YPs. At the same time the activity was aimed at promotion of harmony and team spirit in the
project YPs and communities. This was ultimately meant to improve the learners’ performance. To
this end all the YPs received sporting equipment and sports kits mainly for ball games. These are
stored by the YPs and only released from the stores when they needed to be used. More than half
(58%) of short and regular courses trainees reported that they had taken part in a sporting activity
as shown below
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Figure 6: Participation in sporting activities

Frequency of sporting activities varied from every day to once a month. The sports equipment and
kits were noted to be on use in all YPs, and trainees reported that they particularly used them
when they had competitions.
It was however noted that some of the YPs needed to improve on the storage of equipment and
kits so as to increase their lifespan. Some were loosely stuffed in gunny bags and thrown in stores,
while in some YPs such as Mogotio, they were neatly arranged in shelves. HMDS was reported to
have facilitated the inter YPs competitions and several YPs had won different trophies in different
categories. Overall sports were reported by most stakeholders including the trainees to be good
firstly as an exercise, nurturing of talents, socialization and as an opportunity to avoid involvement
in antisocial activities. These therefore need to be promoted and perhaps made more frequent in
all YPs.
Overall, MAKA programme effectively delivered the planned activities, with a majority of the
trained youth reporting that they were self-reliant and actively involved in various income
generating activities following the training received. Key areas that needed improvement related to
the process of delivery of the programme interventions such as life skills, start-up capital and peer
to peer support as envisaged in the conceptualization on the girl clubs.
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3.5. Efficiency of resource use
An overall assessment points towards sound use and management of available resources. Quick
analysis of the expenditure plans and reports show that an estimated 23% of available resources
went into personnel expenses, administration costs and miscellaneous. This implies that more
than two thirds of the costs went to programme activities. Furthermore, programme partnership
with existing and deserving YPs resulted in high and notable impact. Key gains in this was the
ability to change perception and improve on enrollments in all the 7 YPs. MAKA benefited from
gains made in previous partnership between HMDS and the polytechnics. This meant that support
during MAKA was largely pegged on capacity enhancement of instructors, support for training
materials and further equipping of YPs. The pervious gains were particularly felt in the delivery of
short courses which largely depended on the work that HMDS had done within the YPs
Collaboration with the government also bore fruit. It is for example noted that most instructors
were absorbed by the county government which reduced the burden of the BOMs in remunerating
instructors. The county government would also be useful in mobilizing resources for the YPs.
Discussions with Nakuru County government officers indicated that the county was in the process
of preparing a policy document on funding to YPs.
Coordination of activities between stakeholders and partners in this project was reported to have
generally worked well, with minimal disruptions of key activities at the YPs. Project leadership was
generally reported to have been available and accessible for consultations especially by the YP
management and government officers.
3.6. Sustainability of the MAKA project interventions
The potential for sustainability of the gains achieved in the MAKA project was high. This is
attributed to the fact that MAKA partnered with established YPs and only supported them to
improve on their capacity. For example, expansion and renovation of infrastructure, alongside
equipping of the YPs was a benefit that would continue to be enjoyed in the YPs long after the
MAKA project. The intervention also led to a change in attitude towards the YPs which resulted to
an increase in enrollment, which really is the basis for the continued operation of the YPs. The
proposed policy by the county government would breath live to the YPs and it would spell out
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clear strategies for support and operationalization of the YPs. Notably, the project did well in
investing in the capacity of instructors and board members who were expected to continue offering
their services to the institutions.
3.6.1 Sustainability of short skills trainings
Whereas the short courses model was still attracting attention among youth, county government
and the local leadership, there was no legal provision backing the short courses. They were started
to address the need of the local youths who required basic vocational skills that can earn them a
living. The short courses were localized for trainees who are out to get skills and not necessarily
certificates. Lack of legal backing or endorsement of the short courses curriculum had slowed the
adoption of the short courses model outside the target YPs. There will be need for stakeholders to
lobby for the adoption of the short courses by the government, given their effective
implementation and their cost-effective nature.
Furthermore, a majority of the YPs lacked capacity to continue offering the short courses without
support. This is because most of them lack other sources of income apart from school fees and
occasional bursaries. Key cost items were consumables and equipment. Only Mogotio YP had
income generating activities including a sizeable number of fee paying trainees, poultry project,
dairy, hay planting, computer and driving classes. There was a growing demand for the short
courses from a number of local women and men seeking to gain skills and this was a critical
opportunity for income generation for the YPs. A majority of youth interviewed further reported
that they would be willing to pay for the skills they received which suggests that demand for the
short skills would be high. This is seen below
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Figure 7: If you were asked to pay for this training, would you be willing to pay?

It was also noted that 27 instructors were trained excluding YP principals. Although 7 transferred
out of partner YPs, all others were absorbed by the county government and would therefore
continue offering short skills within the YPs that were training them.
3.6.2 Sustainability of the upgrading of 3 YP's
Overall, it was noted that the upgrading of the 3 YPs (Lion Hill, Kware and Rongai) had gone a
long way in changing the public perception of the YPs. As observed key support in upgrading was
in renovation and construction of infrastructure for example in Lion Hill, and supply of
equipment’s done in all the three YPs. These would be sustained. Other support included human
resource from the county government in the form of instructors and some bursaries for trainees.
The YPs reported that most of the support that they have received was from HMDS with no
meaningful community contribution. The current main source of income was school fees and
donations from HMDS.
Most YPs had plans of diversifying their sources of income through IGAs and fund raising. For
instance, Njoro YP were planning to start a poultry project and modern salon, Cheptuech had
received approval by TIVET to start an ICT training, and were planning to start dairy farming.
The BOMs were supporting the YPs towards their growth and sustainability though fund raising.
This was for example noted in Cheptuech YP which had organized a fund rising that raised Ksh.
1.1 million (Euro 8,800), which was used to construct two classrooms. They further mobilized for
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funds from the area Member of County Assembly (MCA) that were used to build the
administration block. The BOM was also in the process of sending out funding proposals to
different organizations. They are also enhancing accountability and transparency on management
of the YP funds through approvals as seen in the board minutes. On the other hand, a few YPs
have tangible IGA’s for instance Mogotio and ICT center. It was also noted that computers are
changing the face of ICT access in some of the areas and this is an opportunity for income
generation for the YPs.
The main challenge for the YPs remained fee payment by trainees. Although most saw value in the
training they received and did actually say that they would pay for the training, a majority were not
paying fee which made YPs to struggle to deliver training. Government subsidies previously
provided by the national government ended with the new governance structure. Before the YPs
can generate adequate resources
3.7 Lessons learnt and good practices
A number of lessons and good practices were noted from discussion with stakeholders including
the trainees. Firstly, there was dire need for skills training among youth in the target counties
resulting from lack of affordable opportunities for many youth train. Many therefore enter the
labour market without practical skills which exposes them to exploitative terms from their
employers. Stakeholders further learnt that there were many people that were willing to train in
YPs but the schedule of training in the regular program did not favour them. These include
women that were already married and had parental responsibilities, meaning that they needed to
work to meet the needs of their families. Introduction of the short courses with a friendlier
training schedule came as a big relieve to them, as it gave them an opportunity to train in skills of
their choice.
Targeting girls only in counselling was erroneous and it soon emerged to be excluding the boys. It
was commendable that the project brought boys on board, which proofed to be a more effective
strategy of reaching out to the youth.
The evaluation identifies two good practices that ought to be replicated in other similar
interventions. The first was the close partnership with the county government. The mandate for
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YPs fell on the county government, meaning interventions in YPs were likely to be more
sustainable when they were acceptable and planned for in collaboration with the government.
Secondly, the project did well in involving the local communities who provided a direct link
between the YP and the local community. This was likely to lead to local ownership and
acceptability of the YPs, which was likely to improve enrollment and overall operations of the YP.
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4.0 Conclusion and recommendations
This section summarises the core findings in relation to the extent to which the project achieved
its intended purpose and offers recommendations on areas that would need to be strengthened in
future similar interventions.
Did the project support the training of youth (male and female) who are employable, selfreliant and responsible members of society?
The scrutiny of available evidence shows that the project was able to realize the intended objective
of training youth with skills that would make them employable self-reliant and responsible
community members. This was best demonstrated by the youth from Rongai and Njoro YPs
engaged in electrical installation and many more involved in motor vehicle repairs, hair dressing
and beauty therapy and many more. Overall, 88% either owned businesses or were employed
compared to just about 4% that reported the same at the commencement of this project. This is
without a doubt an impressive achievement of the MAKA project. Furthermore, a majority of
youth had moved out to various urban areas within the country in search of job opportunities
which shows significant strides towards self-reliance.
5.1 Short skills training
Development of the short courses curricular in Motor Vehicle Mechanics, Hairdressing and
Beauty therapy, Fashion and Design and Electrical Installation and roll out of the same across the
YPs offered new opportunity for training by youth and other individuals who did not have easy
and practical access to formal vocational skills training. This was for example evidenced by many
women who attended classes in hairdressing and beauty therapy and in dress making some
accompanied by their young children. The scheduling of lessons worked well for most of them. It
is recommended that stakeholders ought to step up efforts to lobby for the adoption of the short
courses curricular, to give them legal backing and allow for their adoption by other YPs.
5.2 Reinforcement and equipping of YPs
Reinforcements and support with equipment and materials, infrastructure development and
capacity building of staff and BOM immensely rejuvenated the YPs to becoming institutions of
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choice for many. The support changed their face and offered renewed confidence that they deliver
quality training. This further led to an increase in enrolment of trainees in all target YPs. It is
however noted that without adequate flow of income YPs may not be able to maintain the
equipment and avail training materials in the different courses. Further, equipment in some YPs
were not fully utilised, some lay idle. Management of YPs will need to be innovative in the use of
equipment some of which could be used to generate income for YPs.

Support for income

generating activities across the YPs would be a sustainable approach to ensuring their self-reliance.
Also important was the move to build the capacity of BOM in the management of YPs. This had
begun to bear fruit is some of the YPs where the BOMs were active in funds mobilisation and in
strategically positioning their institutions to address the needs of the most vulnerable in society
such as people with special needs. The evaluation recommends that county government invest in
training and capacity development of various BOMs in leadership skills, management, marketing
and funds mobilisation to begin with. Ultimately, if YPs are able to generate additional own
resources, they will be able to expand and upgrade their equipment and ensure availability of other
learning materials.
5.3 Youth prepared with entrepreneurial social and life skills
Evidence from the evaluation shows that all trainees were provided with entrepreneurial, social
and life skills. Application of entrepreneurial skills were notable in the number of trainees that
took up to establish small businesses. More emphasis will need to be placed in the provision of life
skills especially for trainees undertaking short courses, who would require more exposure on how
to apply life skills in day to day activities. Integrating lessons on life skills in the training schedule
so that they have opportunities to apply them as they progress in their learning would be a good
beginning, other than training them on the first week of their training.
Further, while it was useful to target girls with mentorship and life skills to make them informed,
self-determined and determined, the same should have been planned for boys who are the main
perpetrators of violence against girls. This anomaly in the design was later corrected and boys
began to participate in the girls’ forums. While this is reported to have worked well, advance
planning for boys would have enabled the project to address the salient social issues affecting boys.
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More importantly YPs will need to support the establishment and operationalization of platforms
such as boys’ and girls’ clubs that can enable the trainees to sustain peer discussions on issues that
affect them. This can also form a good basis for future networking and collaboration among the
trainees.
Overall the evaluation observes that 6 YPs, with the exception of Mogotio that seemed more
stable, were far from taking off towards self-reliance. They all required more support especially on
supply of equipment, learning materials and additional instructors in order to stabilize their
training programme, offer a variety of courses and attract adequate number of trainees for both
regular and short courses able to generate adequate income for the YPs. Future support to the YPs
should have in their design investments towards income generation by the YPs.
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